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ABSTRACT

Managing disruptive behavior in contemporary classrooms represents one of

the most persistent operational challenges for educators, directly impacting

instructional efficacy, student academic achievement, and teacher retention

rates. This review paper synthesizes global academic literature regarding the

management of behavioral disruptions, shifting the discourse from traditional

punitive models toward evidence-based, proactive intervention frameworks.

The analysis evaluates the execution of Positive Behavioral Interventions and

Supports (PBIS), Functional Behavioral Assessments (FBA), Restorative

Practices, and trauma-informed classroom management. By assessing

empirical and case-study evidence, this paper examines how systemic

vulnerabilities—such as coercive cycles of interaction, inconsistent

administrative support, and professional capacity gaps—hinder effective

behavior modification. The findings demonstrate that a multi-tiered system of

behavioral support reduces disciplinary exclusions while improving the

classroom socio-emotional climate. Finally, this review highlights critical

research gaps surrounding digital behavioral disruptions in hybrid

classrooms and proposes a unified, data-driven behavioral management

framework to optimize contemporary school environments.
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INTRODUCTION

Classroom management and the mitigation of disruptive student behavior represent

foundational requirements for effective instructional delivery and student achievement.

Disruptive behavior in educational contexts encompasses a wide array of non-compliant

actions, ranging from minor, high-frequency off-task behaviors—such as talking out of turn,

digital distractions, and low-level verbal defiance—to severe, low-frequency events,

including physical aggression, property destruction, and persistent oppositional defiance [1].

Historically, school systems relied heavily on exclusionary, punitive disciplinary measures,

such as office referrals, detentions, and out-of-school suspensions, to manage disruptions [2].

However, empirical evidence has shown that reactive, exclusionary punishments do not teach

replacement behaviors, disproportionately target marginalized groups, and actively increase

the probability of student alienation, school dropouts, and involvement with judicial systems

[3].

Modern educational psychology prioritizes proactive behavioral interventions that recognize

behavior as a form of non-verbal communication. From this viewpoint, a student's disruptive

behavior is seen not as an unprompted character defect, but as an adaptive response designed

to achieve a specific function: either escaping an undesirable task or securing attention or

resources [4]. Consequently, contemporary classroom management requires moving away

from reactive, control-oriented paradigms toward multi-tiered, positive support architectures.

These structures focus on establishing clear environmental conditions, teaching missing

social-emotional skills, and using systemic data collection to guide interventions before

problems escalate.

Despite strong agreement on these evidence-based principles, the modern classroom remains

a complex and stressful environment for behavior management. Teachers increasingly report

experiencing unprecedented student behavior challenges, which are often compounded by

broader socio-emotional changes, post-pandemic adjustments, and the ubiquitous presence of

digital distractions [5]. When teachers lack comprehensive preparation or systemic

institutional support, they often fall back on counterproductive, coercive intervention cycles.

This reliance increases classroom tension, reduces instructional time, and accelerates teacher

burnout and attrition [6]. Therefore, systematically synthesizing contemporary literature and

mapping operational strategies is essential to help educators navigate these dynamics
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effectively.

This review paper addresses this need by providing a systematic synthesis of empirical

research, policy guidelines, and clinical frameworks concerning classroom behavioral

management. By critically analyzing proactive environmental designs, active de-escalation

cycles, and multi-tiered systems of support, this paper aims to bridge the gap between

theoretical behavioral models and localized classroom operations, outlining an actionable

strategy for school leaders and classroom teachers.

LITERATURE REVIEW

The conceptualization of modern behavior management is grounded in Applied Behavior

Analysis (ABA) and Skinner's operant conditioning, which emphasize that human behavior is

shaped and maintained by environmental antecedent events and succeeding operational

consequences [7]. Within the classroom ecosystem, this model functions through the Three-

Term Contingency, commonly referred to as the ABC framework: Antecedent (the situational

prompt for the behavior), Behavior (the measurable student action), and Consequence (the

immediate response that either strengthens or weakens the behavior) [8]. Effective classroom

management requires systematically restructuring antecedents to reduce behavioral triggers

and modifying consequences to ensure that disruptive actions do not receive positive

reinforcement.

Building on this behavioral base, contemporary literature relies heavily on Positive

Behavioral Interventions and Supports (PBIS). PBIS is a systemic framework that applies a

multi-tiered approach to social, emotional, and behavioral support across schools [9].

Concurrently, Restorative Practices have gained support as an alternative to punitive

discipline. This approach shifts the emphasis from breaking rules to repairing harm and

rebuilding community relationships [10]. Additionally, Trauma-Informed Classroom

Management incorporates an understanding of neurobiological responses to chronic stress,

encouraging teachers to look past superficial disruptions and recognize the underlying

emotional dysregulation driving student behavior [11].

Extensive empirical research demonstrates that integrating these frameworks improves the

classroom socio-emotional climate and reduces disciplinary actions [12]. However, the
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successful execution of these strategies requires deep pedagogical expertise and consistent

school leadership. When teachers are expected to manage complex behaviors without clear,

practical tools or adequate collaborative support, the effectiveness of these intervention

frameworks declines significantly.

RESEARCH GAP

While the structural benefits of PBIS and restorative practices are thoroughly documented, a

clear research gap persists regarding the integration of these strategies within classrooms

characterized by high digital integration and diverse student populations. Most existing

behavior models were developed for traditional, analog classrooms. They do not fully address

the subtle, tech-driven disruptions—such as covert off-task digital browsing, cyberbullying

within digital learning spaces, and modern administrative pressures—that teachers encounter

daily. Furthermore, there is a lack of structured literature reviews exploring how teachers can

balance restorative relationship-building with active de-escalation protocols during high-

intensity behavioral crises. This systematic review addresses these deficiencies by evaluating

contemporary behavioral friction points and offering an integrated, actionable classroom

response model.

RESEARCH OBJECTIVES

This paper addresses these issues through the following specific research objectives:

 To analyze the systemic architecture and operational efficacy of Multi-Tiered Systems of

Support (MTSS/PBIS) in reducing classroom disruptions.

 To establish an evidence-based matrix mapping specific disruptive behavior typologies to

proactive antecedent modifications and consequence adjustments.

 To evaluate the trajectory of behavioral de-escalation, identifying key inflection points for

effective professional intervention.

 To construct an integrated behavioral management framework combining proactive

environmental design, restorative circles, and data-driven monitoring.
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METHODOLOGY

This study utilizes a systematic review methodology to identify, evaluate, and synthesize

research on classroom management and disruptive behavior. The review process followed the

preferred reporting items for comprehensive literature synthesis. Academic searches were

conducted across several primary databases, including Scopus, Web of Science, ERIC

(Educational Resources Information Center), and Google Scholar. The search strings

combined precise behavioral terms, such as ('classroom management' OR 'disruptive

behavior'), ('positive behavioral supports' OR 'PBIS'), and ('de-escalation strategies' OR

'restorative justice' OR 'antecedent modification').

The search filters focused on peer-reviewed journal articles, empirical field studies, and

experimental designs published between 2016 and 2026. This process yielded an initial pool

of 980 candidate publications. After eliminating duplicates and conducting initial title and

abstract screenings, 140 papers were selected for full-text quality appraisal. Studies were

included if they provided measurable quantitative or qualitative data on behavioral outcomes,

teacher self-efficacy, or reduction in office disciplinary referrals. Following an in-depth

evaluation of methodology and data quality, 38 foundational papers were chosen for detailed

thematic synthesis.

Data analysis was performed using an inductive thematic matrix to identify recurring

concepts, empirical outcomes, and systemic challenges across diverse school environments.

Studies were grouped based on their target population, intervention tier, and behavioral

approach. The synthesized data forms the foundation for the comparative tables, intervention

models, and de-escalation timelines presented in this paper.

RESULTS AND FINDINGS

The systematic synthesis of behavioral literature highlights the foundational role of multi-

tiered structural architectures. Figure 1 illustrates the optimal operational configuration of

Positive Behavioral Interventions and Supports (PBIS) required across school systems.
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Figure 1: Proportional allocation and structural focus of multi-tiered behavioral support

systems

As outlined in Figure 1, the PBIS framework relies on a solid Tier 1 core, which applies clear

behavioral expectations, positive reinforcement, and proactive environmental design to

approximately 80% of the student population. Tier 2 addresses roughly 15% of students

requiring targeted group interventions, while Tier 3 provides intensive, individualized

interventions for the remaining 5% of students exhibiting severe, persistent behavioral

challenges.

To provide teachers with practical guidance, the review synthesized an evidence-based

operational matrix. Table 1 maps specific disruptive behavior typologies to targeted

antecedent modifications and clear consequence adjustments.

Table 1: Operational behavioral matrix mapping disruptions to classroom interventions

Behavior Typology
Proactive Antecedent

Modification
Evidence-Based

Consequence Adjustment

High-Frequency Vocal
Disruptions

(Talking out of turn,
interrupting)

• Establish and practice clear
physical cues

• Optimize seating proximity
to instructor

• Plan frequent structured
peer-interaction blocks

• Use planned ignoring for
minor bids for attention

• Deliver immediate praise
for compliant behavior
• Apply brief differential

reinforcement
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Passive Off-Task
Engagement

(Digital distractions,
disengagement)

• Set explicit, clear
technology guidelines

• Chunk assignments into
smaller tasks

• Incorporate student
interests into content

• Deliver private, low-profile
verbal redirections

• Implement performance-
contingent breaks

• Use non-verbal physical
prompts

Active Overt Defiance
(Refusing tasks,

argumentative talk)

• Provide limited, structured
choices

• Deliver directions privately
to avoid an audience

• Reduce the difficulty of
initialization tasks

• De-escalate with calm, non-
emotional statements

• Enforce pre-established
classroom consequences
• Offer a path to rejoin the

activity

Physical / Aggressive
Crises

(Throwing items, physical
threats)

• Clear physical spaces of
safety hazards

• Monitor for early
behavioral triggers

• Implement a formal safety
protocol

• Prioritize student safety and
clear the area

• Apply professional crisis
de-escalation tactics

• Conduct a post-incident
functional assessment

When behavioral challenges bypass initial proactive measures and escalate into crisis

situations, the teacher's management strategy shifts from proactive restructuring to active de-

escalation. Figure 2 charts the trajectory of classroom disruption, comparing traditional

reactive responses with positive behavioral support interventions across the escalation cycle.

Figure 2: Analysis of the behavioral escalation and de-escalation cycle based on management style
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The visual analysis in Figure 2 demonstrates that using reactive, coercive techniques (such as

public arguments or shouting) escalates disruptive behavior to a higher level of crisis

intensity and delays recovery. In contrast, applying calm, positive behavioral support at early

trigger points keeps behavior manageable, shortens the crisis phase, and supports a faster

return to baseline learning conditions.

To evaluate the implementation of these models across educational sectors, the review

analyzed three distinct administrative frameworks. Table 2 provides a comparative analysis

of these behavioral management paradigms.

Table 2: Comparative analysis of contemporary institutional behavior management

paradigms

Management

Paradigm

Core Intervention

Strategy

Measurable

Institutional

Outcomes

Primary Systemic

Pitfalls

Punitive /

Exclusionary

Office referrals,

detentions, out-of-

school suspensions.

Temporary removal of

disruption; long-term

increase in recidivism

rates.

Disproportionate

application, student

alienation, higher

dropout rates.

Restorative

Practices

Affective statements,

restorative circles,

community harm

repair.

Substantial reduction in

suspensions, improved

school climate.

Requires high time

investment,

extensive training,

inconsistent

engagement.

Data-Driven

Behavioral

Support

Systemic ABC

logging, universal

screening, multi-tiered

interventions.

Targeted resource

allocation, measurable

drop in classroom

disruptions.

Administrative data

burden, requires

continuous fidelity

monitoring.

DISCUSSION

The analysis of behavioral management literature indicates that classroom disruptions are

closely linked to environmental design and teacher interaction styles. The clear differences
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illustrated in Figure 2 demonstrate that traditional, control-oriented disciplinary methods

often exacerbate the behaviors they seek to suppress [13]. When an instructor responds to a

student's non-compliance with public reproof or emotional reactions, they often trigger a

power struggle. This dynamic inadvertently reinforces the disruption by providing peer

attention or offering an escape from academic demands. Shifting to positive behavioral

interventions disrupts this cycle by handling triggers privately and teaching appropriate

alternate behaviors.

Furthermore, the structured application of the PBIS framework shown in Figure 1 highlights

that effective classroom management requires a balanced, multi-tiered architecture. School

systems often face challenges when they apply targeted Tier 2 or Tier 3 interventions without

first building a reliable Tier 1 core [14]. A classroom without clear expectations, structured

routines, and frequent positive reinforcement will naturally generate higher rates of disruption,

overloading administrative resources. Conversely, when Tier 1 practices are implemented

consistently, school leaders can dedicate intensive resources to the small percentage of

students requiring advanced behavioral or trauma-informed support [15].

To establish a sustainable approach to classroom discipline, this paper proposes an Integrated

Behavioral Management Framework based on three strategic priorities:

 Universal Environmental Optimization: Establishing predictable, well-structured routines,

minimizing visual and spatial clutter, and maintaining a high 4:1 ratio of positive

reinforcement to corrective feedback across all learning activities.

 Private, Low-Profile De-escalation: Mandating the use of calm, non-emotional verbal

prompts, non-threatening body language, and private choice-delivery to resolve non-

compliance without escalating the situation.

 Collaborative Data Tracking and Support Teams: Implementing simple, digital ABC data

tracking systems to help school-wide intervention teams monitor behavioral trends and

adjust supports based on reliable data.

LIMITATIONS AND FUTURE SCOPE

This review has certain limitations that should be noted. The analyzed literature focuses

primarily on traditional, physical classroom environments, with less emphasis on the specific

dynamics of fully virtual or hybrid learning spaces. Additionally, the study relies on research
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published within a defined ten-year window, which may exclude important historical

developments or emerging local pilot programs that have not yet been documented in major

academic databases.

Future research should focus on developing clear behavior management guidelines tailored

specifically for highly digitized classrooms, exploring how educators can manage device-

related distractions without disrupting instructional flow. There is also a critical need for

longitudinal studies evaluating how trauma-informed classroom management affects student

academic performance and emotional regulation over several years. Finally, future

investigations should explore how school districts can optimize professional development to

help teachers apply de-escalation strategies confidently and consistently in high-stress

situations.

CONCLUSION

Managing disruptive classroom behavior effectively is essential to safeguard instructional

time, support teacher well-being, and provide an equitable learning environment for all

students. This systematic review underscores that moving away from punitive, exclusionary

discipline toward proactive, multi-tiered support models improves behavior outcomes and

fosters a positive school culture. While traditional punishments offer short-term relief, they

fail to address the root causes of disruptions and often create counterproductive cycles of

conflict. Building predictable classroom environments, using private de-escalation strategies,

and relying on data-driven interventions allows educators to resolve behavioral challenges

constructively. Sustainable success requires ongoing professional development and consistent

administrative support to ensure these evidence-based practices are applied effectively across

all classrooms.
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